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PROJECT SUMMARY

The Teacher Education Improvement Project documented and validated
the change processes and products Grambling State University employed to
improve the performance of its prospective teachers. Validation focused
on student  assessment, faculty development, curriculum revision,
instructional development and program monitoring/evaiuation. Project
findings confirm -~ 1improved student performance as well as an updated
curriculum. They illuminate new instructional methodologies and make
possible communication of a coherent, effective training model for
replication and dissemination.

Project Director, Johnnie R. Mills

Project Reports

-Teacher Education Improvement Project:
A Final Report

~A Conscious Choice: Excellence In Teacher
Education (A Monograph In Print)

-Student Progress Monitoring Forms
-=A Summary of How Grambling's Program Changed

-Grambling's Teacher Training Improvement
Model



Teacher Education Improvement Project
College of Education
Grambling State University
Post Office Box 46

Grambling, Louisiana 71245

Johnnie R. Mills, Director
Telephone: (318) 274-2393

EXECUTIVE SUMMARY

Project Overview

The College of Educatf~n at Grambling State University validated a strategy for
improving the academic perir-mance of preservice teachers in classrooms and on standardized
competency tests. By rexicating 1its own model, documenting project activities,
synthesizing College records, collaborating with consultants and other institutions,
and engaging in formative and summative evaluation activities. Grambling was able to
demonstrate that the model provided for four major outcomes. The outcomes were: (1)
an improved pass rate of graduates on the National Teacher Examination (NTE), from 6%
to an average of 86%, (2) an updated curriculum, (3) increased enrollment, and (4) an
improved public image.

Purpose
The purpose of the Teacher Education Improvement project was to document the change

processes and products Grambling used to improve student performance. The intent was
to validate the effectiveness of planned programs of change in five areas: (1) student
assessment, (2) faculty develoment, (3) curriculum revision, (4) instructional development,
(5) program monitoring and evaluation. Anticipated outcomes were: a continuation of
improved ‘student performance, increased faculty and instructional development,
identification of program improvement maintenance needs,. and a comprehensive history
and analysis of Grambling's model. Additionally, Grambling desired to provide for other
institutions a forum for exchanging ideas and information, increased opportunities for
cooperative problem solving, and increased assessiblity to technical assistance.

Background and Origins

Grambling State University is a small rural historically Black institution located
in North Central Louisiana. Open admission laws and Grambling's history of taking students
where they are and transforming them into’ productive citizens have attracted varied levels
of students from across the nation. Primarily, though, the typical freshman is a Black
student suffering from previous economic, educational and social disadvantages.

The past scores of Grambling's graduates on the National Teacher Examinations (NTE)
suggested -that students had acute knowledge and skill deficiencies in several academic
areas. Moreover, consistent publicity of Grambling's high NTE failure rate in various
newspapers nourished a negative public image of the Teacher Training Program. The
implication of these reports, was that Grambling and other similarly troubled institutions
were unaffordable academic blights. The message of the time seemed to have been "We want
Black teacher colleges out of business." Consequently, if Grambling were to continue
helping to meet society's educational needs; and if the College were to stay in business,
student performance would have to improve. In response, the College of Education made a
conscious choice to develop a program of excellence in teacher education. The desire
was to take the present program and to make it better. The new program would reflect
not only responsiveness to emergent societal forces such as teacher testing, but also
responsiveness to changes in the knowledge base for teacher education caused by societal
manipulations and research. 5
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. - g% percent of the faculty in the College of Education have terminal degrees.
€. 0% ae - .red. Confrontation with troubled times, reforms and the changes occurring

RRER S new to them. Historically, they had survived many similar adversities.
pe t- 30 percent failure rate of Grambling's graduates for initial teacher
2r°° dc. © n -2med to totally disarm faculty members. This was an affront to their
ag 1b* 1y

1

M~ ,.ci ty saw the Tlack .of supplies, equipment and travel monies as the major
procge 7L Hoor performance of the students on the NTE seemed at first to be a secondary
nceri. Sa ulty also felt the NTE problem resulted from the poor quality of entering
wd-ts =, the faiiure of other academic units to do their job. Central administration.
-4 <he dtaer hand, saw the primary and foremost problem as being that of the poor
vgr g ce of the students on the NTE. They felt the situation could be markedly bettered
Y .pte-ing management and faculty productivity with the College of Education.
iritially, the dean was faced with influencing people at all levels to want to work
+ ith the College to make a difference in student performance. At Tleast 70 percent of
the academic preparation of teacher education candidates at Grambling is obtained in
dCademic departments outside the College of Education. It was, therefore, important
to get the President, Vice President,Deans, Department Heads and faculty in other colleges
to accept the fact that the poor performance of teacher education students on the NTE
was a university-wide groblem and that everyone must be accountable for planned improvement
efforts. Other organizational needs included the following: (1) changing the College
of Educatien from being a near-closed system to being a system very much open to new
ideas and guidance from outside its boundaries; (2) offsring renewal activities for tenured
faculty members who were either burned out, unmotivated, or retired on the job; (3)
reviving the College by introducing innovations; (4) hiring, when possible, new faculty
with new ideas; (5) freeing tne faculty to say, "I don't know," or "I need help"; (6)
providing growth opportunities for tenured faculty motivated toward personal and
professional development goals and (7) providing daily guidance and leadership for faculty
members who demonstrated a lack of self-direction.

The six years following Grambling's 1980 decision to pursue excellence in teacher
training have witnessed the development of many innovative ideas, practices and products;
none of which came easily. They emerged from bare-bones budgets and overworked dreamers
who believed it possible to turn the College around. They emerged from the struggles
of faculty, students and administrators who, at the same time, had to Tive with the trauma
of change. Forces such as personnel changes, faculty perceived autonomy and course
ownership, and resistance to changing encrusted traditional structures and behaviors
frequently operated to undermind improvement efforts. Ultimately, these forces were
transformed into constructive energy that netted the College many benefits. A major
benefit was receiving funds for the validation project explored in this report.

The Teacher education Improvement Project did not require changes in organizational
policy. Except for documentation and research, the project did not require any unusual
activities for and by students and faculty. Essentially, the Csllege's task was to
continue implementing the model as it had been designed. Efforts during implementation
were toward replicating and refining newly designed training experiences for both faculty
and students. Documentation, facilitated by external evaluators, project staff and
consultants resulted in the development of training materials and reports.

Project Description

Four questions guided project operations: (1) What is Grambling presently doing
in its teacher education program that improves student performance? (2) How is this
program of action different from what Grambling did in the past? (3) How does Grambling's
new program differ from that of other institutions with similar problems? and (4) What
are the planned and unplanned outcomes of Grambling's change program?

6
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To answer these four questions the Project employed a variety of data collection
methods. These methods included a synthesis of college records and literature, student
and faculty interviews, documentation of replicated faculty and instructional development
activities, and comparative analyses of Grambling's program with the progrzms of several
other similar institutions. Finally, cross-validation of project findings was facilitated
through planned internal and external evaluation activities.

In addition to traditional technical reports on the project's progress, project
findings were captured in training reports and manuals. The objective here was to compile,
in concrete and systematic form, a formal record of the change and validation processes
utilized by Grambling as resources for offering technical assistance and for dissemination
to the profession.

In all, there were six phases of project activities, they were: (1) project planning
and preparation, (2) analysis and sy~thesis of exiting data on students, faculty and
curriculum revision, (3) replication of training and documentation of faculty and
instructional development, (4) program evaluation, (5) synthesis of project findings
and initial drafting of training manuals (The development of training reports were
ongoing throughout the Tlife of the project), (6) preparation of final training manuals
and Summative Reports.

- Faculty, students, and administrators in the College of Education participated in
the validation process. In particular, faculty served as primary sources of data as
well as documentors of student data.

Project personnel consisted of a director, project associate, graduate assistant,
research associate and secretary. Two external consultants were used to assist with
faculty and instructional development and one external evaluator monitored project
activities.

The Teacher Education Improvement Project received total fiscal support in the amount
of $65,700. The Fund for the Improvement of Postsecondary Education contributed $35,490.
Grambling State University contributed the remaining $47,200 in release time for personnel.

Project Results

The Teacher Education Improvement Project achieved all of 1its stated goals
successfully. Additionally, it also provided for some unintended positive outcomes.
As a result of documentation and validation activities Grambling was able to: (a) develop
a detailed case study of its teacher-training model/program for dissemination; (b) respond
to requests for information, technical assistance, visits and collaborative projects
from more than 35 institutions, (c) conduct a conference focusing on quality issues in
teacher cducation, (d) lay the groundwork for establishing a Teacher Education Improvement
Consortium, (e) build relationships with institutions that desire to replicate Grambling's
Model, (f) answer in systematic and detailed fashion those questions which led to the
Project's initiation, (g) refine activities designed to improve the performance of students
and faculty, and (h) complete institutionalization of the model.

~More importantly, the Project supported the continued <improvement of student
performance on the NTE. Further, by sharing project findings with the entire University

family, the feelings, perceptions and attitudes of faculty and students are more positive
about themselves and tests. Finally, interaction and collaboration on teacher training
between the College of Education and other colleges have increased.

In September 1986, three institutions began receiving long-term technical assistance
from Grambling in the replication of Gramblings model. The institutions include Jackson
State University, Alcorn University and Virginia State University. This collaborative
endeavor is made possibie by a grant from the Fund in response to a proposal submitted by
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Grambling. The validation project evaluated in this report made it possible for Grambling
to propose such an idea for funding. At this time, Grambling plans to continue
replicating 1it's success story through the project Technical Assistance and Dissemination
to Improve Teacher Education In the Southeastern United States.

Summary and Conclusions

Grambling gained many insights from its validation project. These lessons learned
are summed in the following statement: Excellence in teacher education is achieved not
by books, but by people; not by meeting a set of standards, but by setting and achieving
standards which require far more than those already in existence; not by treating only
activities, but by treating and revamping an entire program when necessary; not by hiding
program deficiencies, but by seeking them out and dealing with them; and not by running
from additional responsibility, but by adapting to and conquering challenges in a manner
which supgports and advances the profession.




Final Project Report
Teacher Education Improvement Project
Grambling State University

1985 - 1986
Submitted to:
The Comprehensive Program
Fund for the Improvement of Postsecondary Education

PROJECT OVERVIEW

Responding to the nation's delimma of how to improve the performance of minority
graduates on teacher competency tests, Grambling State University implemented a project
to validate 1its own teacher training model as an effective curative. The Teacher

Education Improvement Project successfully validated the effectiveness of Grambling's

processes, products and practices in a manner that makes Grambling's leadership and
resources for replicating the model both possible and desirable. The evidences of

effectiveness include: (1) an impruved pass rate of graduates on the National Teacher

Examinations (NTE), from 6% to 86%, (2) an updated curriculum, (3) increased enrollment,

Faculty ‘benefited grea'ly from staff development and project reports. Visitors to
Grambling's campus were given guided tours and detailed explanations of the program.
They also were given sample training materials. Institutions that communicated requests
by mail were sent packets of requested materials. Although it was expected that
Grambling would be the receipient of most project benefits, initially that is, many
people and institutions were served by formative and summative project activities.
PURPOSES

The purpose of the Teacher Educution Improvement Project was to ascertain the
effectiveness of Grambling's teacher training model 1in increasing the performance
of graduates on the NTE and in the classroom. Validation covered all five areas of
the teacher training model: (1) student assessment, (2) faculty development, (3)
curriculum revision, (4) instructional development, (5) program monitoring and

evaluation. Anticipated outcomes 1included: a continuation of improved student
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performance, increased faculty and 1imtictional <cevelopment, identification of
program improvement maintenance needs, an a comprehe=nsive history and analysis of
Grambling's model. Additionally, Gramblindesired to provide for other institutions
a forum for exchanging ideas and finformatim, increase--d opportunities for cooperative
problem slolving, and increased assessilbiity to tecF#nical assistance and resource
materials.

Although much time and energy have gme into asse=ssing the scope, magnitude and

how to solve these problems remains. Garihaldi (1986) » summoned more research on the
declining Black teacher; Educational Testhy Services (ETS), producers of the NTE,
adivsed that predominantly Black institutins must im—orove the poor reading skills,
analytical problem solving skills, and gmeral knowles=dge deficiencies of students;
and some states (i.e. Alabama, Florida and lwisiana) hawwe simply implemented competency
laws which raise the entry requirements fir teacher treaining programs (AACTE Briefs,
December 1981).

Institutions suffering overwhelmingly mor student performance, cortinue to search
frantically for a curative. Most of thisiction, homwever, at best represents only
scattered, unsystematic attempts to apply prgrammatic b;ar:nd, aids. Continued inadequate
test performance is the resul. of these 'liece meal"  approaches. Because colleges
of education (COE's) receive the most neptive impact— from testing fall out, they
must assume leadership for reform in teachr testing =and the general improvement of
teacher education. A1l of the above suggestims probabls—y have some degree of validity,
but an effective comprehensive improvemer strategy —is needed. Grambling's model
appeared to offer a solution. The Teacherfducation Immiprovement Project, represented
Grambiﬁng‘s efforts to address this need.

BACKGROUND AND ORIGINS

Grambling State University is a small nral historic—ally Black institution located
in North Central Louisiana. It is one ofmly two sumch public institutions in the
state. Open admission 1laws énd Grambling's history mof taking students where they
are and transforming them into productive titizens hawwe attracted varied levels of

10
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of students fror= across the nation. Primarily, thoug, the typical freshman is a
Black student su—ffering from previous economic, educatima] aned social disadvantages.
0f the instituti ons's almost 5,000 students, approximtely 9C3 percent receive some
form of financial aid.

Until recent—1y Grambling was most recognized natimlly = nd internationally for
its football acceomplishments and the band's high stepping per—Formances. During the
early eighties, =the University also became known for its cour & struggles with state
and federal goverrmments to advance equity for Blacks in higler ed wcation.

Though less  renown, Grambling's teacher education program also has a proud and
i1lustrious histomsry. The University began as a teacher traiming college. Through
the years it has =distinguished itself in the state as a leder imn developing innovative
teacher training models (Jeanes teachers, supervision ¢f fir=st year teachers, the
master teacﬁer)i - Growth and progress prompted the demise of Grambling as solely a
teacher training institution, while at the same tim, treansforming it into a-
comprehensive degew-ee granting university. As a result tw Coll €ge of Education--with
four departments, numerous undergraduate and graduate degree programs and a K-12
laboratory school program-became one of several such organization=a1 units.

Six years agco, Grambling Suffered poor student perfomince cn standardized teacher
competency tests. In response, the College of Educatio made a conscious choice to
develop a prograr=a of excellence in teacher education. the de=sire was to take the
present program and make it better. The new progin woum1d reflect not only
responsiveness to-e emergent societal forces such as teachewm testing, but also
responsiveness to =changes in the knowledge base for teachereducat=ion caused by societal
manipulations and —research.

The past sco res of Grambling's graduates on the MNtional Teacher Examinations
(NTE) suggested t#hat students had acute knowledge and skill de=-ficiencies in several
academic areas. M=loreover, consistent publicity of Grambling's Frigh NTE failure rate
in various newspape=rs nourished a negative public image of the Tea <her Training Program.
The implication o-f these reports, was that Grambling ad othe=r similarly troubled
institutions were emunaffordable academic blights. The messie of <he time seemed to have
o 11
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been "We want Black teacher colleges out of business' Conse=quently, if Grambling
were to continue helping to meet society's educational meds; amnd if the College were
to stay in business, student performance would have to imrove.

Ninety-eight percent of the faculty in the Collee of Ec—lucation have terminal
degrees representing some of the most prominent institutims of A@merica. Confrontation
with troubled times, reforms and the changes occurringin 198@0 were nothing new to
the education faculty. Historically, it had survived mny sim&ilar adversities. Yet
faculty met public indictment because of poor student performmance on the National
Teacher Examinations (NTE) with great trepidation. Failire ratess of 80 to 90 percent
for Grambling's graduates for initial teacher certificition see=med to totally disarm
faculty members. This was an affront to their credibility

Most faculty saw the lack of supplies, equipment ad trave 1 monies as the major
problem. The poor performance of the students on the NTE see=med at first to be a
secondary concern. Faculty also felt the NTE problem msulted from the poor quality
of entering students and the failure of other academic wits to d--o their jobs. Central
adyinistratiOn on the other hand, saw the primary andrﬁmmést problem as being that
of theépgor performance of the students on the NTE. Ty fel=t the situation could
be markedly betterd by improving management and faculty productiv=—ity within the College
of Education.

From all appearances in 1980, the College of Eduwition asnd the other support
units were in a heated battle against organizational inertia, esgoecially as it related
to education majors. A disappointing number of peoplt seeme=d content with past
accomplishments and complacent about the current state of affajrs__ They seemed unmoved
by the fact that many things having impact upon teacher eucatioma were changing around
them--that they too would need to change if Grambiing's ((E were to regain its status
as a leader and remain current and responsive to dynamic scietal c—demands.

Initially, the dean was faced with influencing pegle at a-11 levels to want to

work with the College to make a difference in student perfirmance._ At least 70 percent

in academic departments outside the College of Education. It was,. therefore, important

10
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to get the President, Vice President, Dears, Department Heads and facult: 1in other
colleges to accept the fact that the poor performance of teacher education students
on the NTE was a university-wide problem and that everyone must be accountable for
planned improvement efforts. Other organizational needs included the following: (1)
changing the College of Education from being a near-closed system to being a system
very much open to new ideas and guidance from outside its boundaries; (2) offering
rerewal activities for tenured facuity member who were either burned out, unmotivated,
or retired on the job; (3) reviving the College by introducing innovations; (4) hiring,
when possible, new faculty with new ideas; (5) freeing the faculty to say, "I don't
know," or "I need help"; (6) providing growth opportunities for tenured faculty
motivated toward personal and professional development goals and (7) providing daily
guidance and leadership for faculty members who demonstrated a lack of self-direction.

The six years following Grambling's 1280 decision to pursue excellence in teacher
training have witnessed the develcuwient of many dinnovative ideasgA practices and
products; none of which came easily. They emerged from bare-bones budgets and
overworked dreamers who believed it possible to turn the College around. They emerged
from the struggles of change. Forces such as personnel changes, faculty perceived
autonomy and course ownership, and resistance to changing encrusted traditional
structures and behaviors frequently operated to undermind improvement efforts.
Ultimately, these forces were transformed into constructive energy that netted the
College many benefits. A major benefit was receiving funds for the validation project
explored in this report.

The Teacher Education Improvement Project did not require changes in organizational
policy. Ev~ept for documentation and research, the project did not require any unsual
activities r and by students and faculty. Essentially the College's task was to
continue impiementing the model as it had been designed. Efforts during implementation
were toward replicating and refining newly designed training expericences for both
faculty and students. Documentation, facilitated by external evaluators, project

staff and consultants resulted in the development of training materials and reports.
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and preparation, (2) analysis and synthesis of existing data on students, faculty
and curriculum revision, (3) replication of training and documentation of faculty
and instructional development, (4) program evaluation, (5) synthesis of project
findings, (6) preparation of summative reports. In addition to traditional technical
reports on the project's progress, project findings were captured in training reports
and manuals. The objective here was to compile, in concrete and systematic form,

a formal record of the change and validation processes utilized by Grambling as

Faculty, students, and administrators in the College of Education participated
in the validation process. In particular, faculty served as primary sources of data
as well as documentors of student data.

Project personnel consisted of a director, project associate, graduate assistant,
research associate and secretary. Two external consultants were used to assist with
faculty and instructional development and one external evaluator monitored project
activities.

PRGJECT DESCRIPTION

Four questions guided project operations: (1) What is Grambling presently doing
in its teacher education program that improves student performance? (2) How is this
program of action different from what Grambling did in the past? (3) How does
Grambling's new program differ from that of other institutions with similar problems?
and (4) What are the planned and unplanned outcomes of Grambling's change program?

To answer these four questions the Project employed a variety of data collection
methods. These methods included a synthesis of college records and literature, student
and faculty interviews, documentation of replicated faculty and instructional
deveibpment activities, and comparative analyses of Grambling's program with the
programs of several other similar institutions. Finally, cross-validation of project
findings was facilitated through planned internal and external evaluation activities.

Project guide questions required an intense review and analysis of the actual
teacher training model beginning with its objectives. The resulting analysis with

implications for the questions asked of the model follows.
O 1 4
ERIC
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Erambling’s Change Objectives

Grambling's continually evolving data base surfaced in 1980 five substantive
rogram areas for change: student assessment, faculty development, curriculum reform,
nstructional development, and program monitoring and evaluation. Identified objectives
ncluded: (a) a teacher training program that reflected consideration for competence
reas on the NTE; (b) training standards which fostered the appropriate instructional
nd interpersonal competence of teachers; (c) a diagnostic/prescriptive approach to
amediating deficiencies in classroom and competency testing performance; (d) a support
ystem for education faculty and students to enhance training: (e) faculty development
1 organizing and synchronizing instruction for improving NTE scores.

HMajor Components of Grambling's Change Hodel

Figure 1 depicts both the substantive and enabling program components of

-ambling's model. An explanation c¢f each component follows. Each component

iscription begins with the c¢ritical question Grambling asked to guide program

Figure 1

Sgbstantive and Enabling Cezpononts of Sfe:g]iﬂg‘s‘
Tezcher Training leprovezent Strategy
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Substantive Components

Diagnostic/Remedial Program: What did the COE do to promote competence levels

for promising preprofessionals who failed to meet required standards on assessment
tests? The COE designed and implemented a diagnostic-prescriptive program to enhance
student performance in areas of demonstrated need. Certain standardized and COE
designed tests were administerd to students beginning with admission to the College
and at check points in the program. These data were translated into diagnostic profiles
for each candidate. Students whose profiles indicated weaknesses were counseled by
department heads, screening committees, and advisors then encouraged to seek remediation
services from the COE specifically or the University in general. Services now offered
by the COE include special computerized learning modules, tutorial sessions, and special
courses. Specific milestone enabling activities included:
1. Clarifying aid establishing competency requirements in
read1ng and oral/written communication as entry criteria
for magars
3. Estab11sh1ng critical scores fbr diagnastic tests
4. Conducting student assessment: basic skills, professional

knowlezdge, test sophistication
5. sta!ge1ng StLdEEt grgf!!es

7. Imp]ement1ng new]y deve]aped lea ng experiences

Curriculum Reform: What courses and other experiences contributed to teacher

effectiveness in the classroom and success on competence measures as well? This
question sparked analysis of existing curriculum in light of research on teaching,
competencies required on measures such as the NTE, and competencies considered essential
by the faculty; it subsequently led to the revamping of that curriculum. The COE
established a systematic observation/participation program requiring a minimum of
100 clock hours of practical experiences in multicultural classroom settings prior
to student teaching; formed special NTE study groups for students; installed the
Education Resource Center to extend students' academic skills, to train students in
the use of educational technology (including computers, and to assist students in
the development of skills prerequisite to success in course work and in the profession;
and installed a professional seminar for all teaching majors which required mastery

of identified professional competencies. The following milestone enabling activities

16




i

ot the curriculum reform objective.
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Conducting Competency Assessmant
°Generic Teaching Competency (Those identified by faculty)
°Standard Compatency Measures
2. Conducting Curriculum Assessment
°General Education {Basic Skills)
°Professional Education
3. Setting goals and objectives
4. Apportioning competencies to courses
5. Redesigning courses
6. Designing new courses, student development (Personal &
professional activities)
7. Re-sequencing training experiences

et
»

Faculty Development: What experiences did faculty members need to enhance their

knowledge, skills and effectiveness? Grambling conducted continuously workshops for
faculty to (1) increase knowledge of student competencies required for successful
performance on NTE; (2) promote skill in designing course syllabi and learning
experiences which promote NTE competencies; (3) assist in designing NTE similar tests
for specific courses: (4) analyze student's NTE performance; (5) promote computer
literacy; and (6) increase facu?tj unity and identification with common goals. More
specifically, the following themes were addressed:

Faculty Development Themes

1. Faculty needs assessment and identification
of common goals

2. Curriculum assessment and reform

3. Student performance measures and outconas

4. Diagnostic/remedial strategies

5. Monitoring and evaluation processes

6. Student advisement

7. Organizational planning

Foriitoring System: What did Grambling want a prosepective teacher to "look

1ike" at varying stages in his or her professional development? The COE identified
particular characteristics desirable at key points in the development of a professional.
These, were formalized as a monitoring system requiring specially designed admissions
forms at designated check-points. The system includes evaluation of each student's
written and oral communication skills, evidence of commitment to the profession, and
personal traits deemed suitable for professionals. Students must apply and be approved
for admission to (1) the COE; (2) a degree program (with a minimum GPA of 2.5,

acceptable ACE, English and reading s.ores, and evidence of taking the NTE General
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Knrwledge and Communication Skills Modules): (3) advanced standing with no academic
deficiencies, Minimum GPA of 2.5, and minimum grade of “C" in any English, professional
or specialized academic course); (4) advanced methods or clinical work (with all
prerequisite courses, and commitment te take NTE Professional Knowledge Module); (5)
student teaching (with appropriate GPA, commitment to take NTE Specialized Test, minimum
observation-participation hours, and prerequisite courses); and (6) graduation (with
minimum GPA of 2.5 and completion of all required work). Steps to realize the svstem
were:

1. Developing and implementing higher admission and

performance standards
2. Developing and installing a momitoring system

3. Implementing monitoring and evaluation processes
(student performance, instruction, program)

Enabling Components and Key Program Features

Change Agent-Ouiside Comsulianis: Whe helped Grambling in areas of organizational

and program development where institutional talent was Timited. One long-term and
many short-term external consultants worked closely with the COE throughout the
developing years of the 1improvement program. Consultants worked with individuals
and groups of administrators/faculty members in education and across the campus.
Consultants served in a variety of roles: inciuding staff advisors, planners,
evaluators, academic interventionists for students, arbitrators, and public relations
experts. Consulting tasks comprised the following:

1. Assessing and evaluating the change environment

2. Developing an environment Tor change

3. Providing long-tevm assistance and monitoring

Change Agents-Faculty Core. Was there a group of faculty members in education

willing to accept responsibility for leadership in planning and implementing change?
Faculty members demonstrating certain talents were matched to corresponding tasks.
The COE's existing human resources included: several writers, a program developer,
several curriculum resource specialists, many historians and critics, a documentor-
evaluator, and several self-trained academic politicians. Depending upon the day-to-day
problems confronting the College, these functivns and positions shifted and some people
had to wear more than one hat. This faculty core of change agents gave leadership to
the following activities: planning for change, conducting faculty development sessions,
Q ]8
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securing external funds for the College., monitoring and evaluating the change process,
presenting the program model and outcomes at National meetings, piloting new ideas
and instructional materials, conducting research, coordinating the data base for change,
and providing external technical assistance on a consultant basis upon request.

Resource Development: How did the COE achieve its goal with a "barebones" budget

and inadequate teaching supplies and support services? With a small writing team,
the Dean produced several funded proposals which dramatically improved the College's
resource picture: new instructional equipment, more consumable instructional supplies
and materials, and varied practice test materials.

The idea of a pre-professional accountability laboratory was developed 1into a
multi-unit Education Resource Center (ERC) offering faculty/student support services.
Five classrooms were remodeled into laboratories for computer assisted instruction,
tutoring, media, materials development, and teaching resources (aids and print
materials). The ERC supported the multiplication of remediation efforts, the creative
development of new instructional materials and the enhancement of faculty/student
skills. The key activities which facilitated resource development were:

1. Selling ownership in change
“Cn]iege of Education

°University-wide
2. Organizing existing human resources and acquiring

new personnel where needed
3. Generating external funds to support change
4. Developing the Education Resource Center

5. Designing and developing testing materials
6. Creating a network for securing technical assistance

Personnel. Were additional personnel needed tc implement the new teacher training
program? If so, in what areas? Initially, the program improvement strategy was largely
implemented by COE faculty members who either assumed new positions or simply had
new responsibilities added to their existing job descriptions, including coordinator
positions for the program's ERC and diagnostic assessment component. Tutoring was
provided by graduate assistants and faculty volunteers from across the campus. Clinical
teaching consultant positions were filled with new personnel. These persons taught
special student accountability classes (remedial emphasis) an provided academic

counseling services in the ERC. With the availability of funds, the COE funded two

additional positions: ERC Director and Coordiantor of Diagnostic and Tutorial Services.

19
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Building A Data Base for Change

Grambling's College of Education also sought through its own research activities
to build & data base for change. Assessment of the research thrust indicates that
it was critical to the positive outcomes of the College's improvement efforts in all
areas. Since then it has evolved into a self-perpetuating data base, keeping the
College current and literate about changes in student performance. Research studies
initiated in 1980 were a natural extension of a few earlier studies conducted by
different peopie at the University. What did the research findings reveal about
Grambling's teacher education majors? Basically and generally the findings confirmed
that intervention strategies prior to 1980 (mainly the short-term study sessiuas and
the NTE awareness course) were effective. Summative statements from investigative
findings only are presented next.

°No significant positive velationship was found between the ACT and
NTE scores of preservice teachers.

“Generally, preservice teachers felt that all students should be
required to take more tests and should learn to appreciate the
improtance of testis.

°Preservice teachers seldom completed standardized tests. (including
the NTE), in the time allotted by testing regulations.

°Pr :service teachers who took the NTE at or after graduation felt they
had forgotten the humanities and history information taught during
their freshman and sophomore years.

°Except for 1978, between 1976 to 1980 preservice teachers scored
lower on the professional education portion of the NTE Commwons
Examination than chey did in any other area.

°Faculty-developed tests and classroom activities prior to 1982
conditioned students to use and reinforced their use of lower
order thinking skills; the NTE frequently required more complex
levels of thinking.

®Few if any faculty-developed tests prior to 1982 contained test
items in the format of items on the NTE.

Influencing Acceptance of Expanded Roles and Responsibilities

Prompted by research findings, faculty members in the College of Education
discovered they could no longer afford a stringent division of labor and fragmented
treatment of students. They had to assume some responsibility for remediation and
they had to incorporate basic skills curriculum (especially reading and communicative
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faculty members

skills) into professional academic offerings. In oth

had to seek to have impact upon the total education of preservice teachers. Traditional
fragmentation of the training program would continue to leave the College's fate to
much to chance. Heretofore this was an obscure dimension of excellence, a diffe-ant
challenge from what was first perceived by faculty members. Faculty role: and
responsibilities would have-to be redefined to address all observed deficiencies and
to demonstrate meaningful acceptance of the challenge of excellence.

Evidence also supported the notion of an agressive marketing campaign to sell
ownership 1in the problem of student performance. To the extent that faculty members
outside the college could be influenced to act upon their own program weaknesses,
returning the future to a more equitable workload for teacher training was probable.
Until then, several enabling object’ves for influencing faculty acceptance demanded
attention. Tnhe College of Education i..d to:

1. Identify new roles for faculty members (i.e., who had training in
math, English, etc.?).

2. Help the faculty to understand the nature of their new roles and
responsibilities (i.e., basic skills plus professional education).

3. Guide the faculty in successfully assuming new roles and
responsibilities (i.e., revising courses, remediating students,
curriculum development).
Setting New Academic Standards for Student Performance
That students lack ability to perform adequately was never the belief of faculty
members in the College of Education. That students were not challenged, did not have
prerequisite skills, and lacked self-confidence was the belief by most faculty members.
Among the supporting observations of faculty members are these shared perception.
about student performance:
"Students are not coming to classes
as they should; and, if they come

they are usually late."

"Our students don't become serious
about their studies until their
Junior and senior years. It's
to late then."

21




"They find time to do averything
else, but attend special study
sessions. And since they know
they're not required to take
the test awareness course they
will not register for it."

Figigirinid

“"When our students come from
general studies they bring A's
and B's, but their classroom
performance does not validate
these grades. Many of them
cannot read or write a decent
sentence. We allow them into
our advanced course, but how
can we expect them to perform
at an advanced level, when
they can't do the basics?"

From this perspective, college administrators and the faculty defined the
problem of student performance as the college's falure to set appropriate academic
standards consistent with emerging needs, to enforce those which already existed,
and to abolish standards rendered inappropriate by time and change. Further they
contended, if in the future new standards were not set and enforced, students would
continue to perform below acceptable levels.

What actions did the College take? A simplistic response is that it set some
new écadémic standards and devised a monitoring system to enforce them. Doing this
though was not a simplistic process. It required:

1. Studying existing university and college-level policies and seeking

changes in those which failed to support acceptable academic performance

(i.e., class attendance).
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2. Observing the behavior of instructors in the conduct of classes (i.e.,
starting classes on tims; keeping accurate attendance records) and
reaching consensus on new behavior. ‘

3. Diagnosing thne basic skills needs of students upon their entry into
teacher education, comparing findings with grades and curricula of
other departments to determine the source of discrepancies and working
with other units to increase their standards. (i.e., The College
found that many students were unable to read at the 12th grade level
but were being released from developmental studies because of
insufficient personnel to handle the large number of student clients.
The standard for passing reading was at the 8th grade level.
Unfortunately, the readability level of the average college text is
at the 12th and 13th grade levels.)

4. Setting new admission standards and procedures for entry into the
College, a department, a program and certain key courses (explained
in detail in Chapter VII).

5. Requiring students who were given conditional admission status to
show evidence of having successfully met stipulated conditions (i.e.,
remediation experiences) prior to being fully admitted or moving to
the next admission step.

6. Installing NTE-like departmental examinations and requiring students
to take components of the actual examination at specified points in
their academic careers.

7. Increasing the writing and thinking requirements of courses.

Newly developed standards were gradually incorporated into college
operations. Students were introduced to these new standards, related

requirements and revised procedures each academic term as changes were made.
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Faculty and students were given advanced notice of the dates new requirements
were to become effective, thus providing time for practice and preparation.
To no one's surprise, with the formalization of each new redquirement, the College
had to engage in *show and tell" exercises: SHOY students and faculty they
could not get around meeting requirements and TELL them again the requirements
they failed to meet,

A significant observation about the implementation of new standards for
students is this. Every new standard and set of actions for students meant
reciprocal standards and actions (equal to or more demanding than those required
of students) for faculty members and administrators. For example, the new
admission standards required faculty advisors to keep more accurate records,
to have increasad contact with advisees and to evaluate records in greater
depth than they had in the past. It also meant learning a mul i-step, cumbersome
procedure (prior to its refinement). and explaining this procedure to students.

It took faculty members quite a while to adjust to these new demands on
their time. Remonstrative complaints from some of them, followed by avoidance
behavior, led to a crises in advisement that threatened to block goal
achievement. Student development focusing on zdvisement, refinement of the
admissions process and subsequent reorganization of the College deflected the

block.

PREPARING THE CHANEE ENVIRONMENT

Environment is both a determinant and a target of change. At Tleast
Grambling envisioned it as such. Hence the deduction: if the environment
improves, then instruction will improve; and, if instructicn 1improvass, then
student performance will improve. However, a plethora of definitions for
environment existed within the College. Understanding these definitions is
requisite to understanding the College's actions to prepare the environment

for change.
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the same period. With a small writing team, the Dean produced several funded
proposals which dramatically altered the Ea??age‘s' resource picture. Five
copiers, 10 computers, video taping equipment, a héavg:duty binder and, at
least ten memory writers were added to the equipmant inventory. In addition
to these increased holdings. the amount of consumable supplies for the education
faculty increased.

The 1idea of a pre-professional accountability 1laboratory was developed
into a multi unit resource center to meet the need for support services to
faculty and students. Five classrooms were remodeled to house the Center's
computer laboratory, tutorial laboratory, media laboratory, materials development
laboratory. and teaching resource center for aids and print materials. Like
the acquisition of new equipment, the Center's development advanced because
of external funds.

While the provisicn of numerous support services never fully satisfied
all faculty members (it seems that a few always found something to complain
about), it was an additional stimulus for change. Clearly, new support services
influenced the multiplication of remediation efforts, the creative development
of new instructional materials and the enhancement of faculty skills.
Subsequently, as trk2 substance and structure of learning resources changed,

so did the behavior of students.

Improving the Advisory System _

Unlike situations at many other institutions, most faculty members in
the College of Education at Grambling were responsible for advising undergraduate
students. Besides helping students to plan programs of study upon entry into
the College, they signed students' registration forms, documented students'

academic progress, recommended students for admission, performed academic
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counseling and validated students' readiness for graduation. Except for
implemanting new admission procedures, these responsibilities remained the
same after 1980. '

HOY advisement responsibilities were discharged beginning in 1981, however,

is a key difference worthy of sharing. Changes in advisory operations included:

1. Identifying prospective education majors and initiating advisement

during the second semester of their freshman year. Previously majors

ware not ijdentified nor was advisement 1in education begun until
students' Jjunior year. Early identification and early advisement
were steps designed to: ({g) give students more accurate information
earlier in their academic careers; (b) reduce the chances of advisement
leading to ill-planned programs for students' (c) facilitate
identification of students' academic deficiencies earlier thereby
affording the College more time for remediation; and (d) keep advisors
abreast of students' total training experiences.

2. Increasing collaboration among College of Education, College of Liberal

Arts and College of Science and Technology faculties in the advisement

of students. Except for students taking developmental courses in
the College of Basic Studies, second semester freshmen, in the past
and at present, are formally enrolled in either the College of Liberal
Arts or the College of Science and Tzchnology. They remain in these
two colleges for advisement until the completion of 60 semester hours.
Changes dictated that if a second semester freshman declared a major
in education and registered for the course Introduction to Teaching,
a temporary advisor in education also had to be assigned to the student.

These two advisors (experts in their own areas) were expected to
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collaborate on advisement and the planning of an appropriate program
for the student.

Increasing the monitoring of student progress. ' Explained in detail

in Chapter VII.

Keeping more complete records on students. Historically each advisor

kept a curriculum sheet showing graues for completed courses and
transcripts. Contemporary records also included: admission forms
to the College, to the degree granting department, and to advanced
level courses; college and departmental test data; and applications
for admission to student teaching. It was envisioned that, from these
records, an advisor couid quickly retrieve students' demograpnic data,
standardized test cores (including scores from MNTE components), reading
levels, grades, remediation experiences, and number of completed hours

in early observation participation teaching experiences.

of the Office of Student Development and Academic Services. This

office was developed to assist advisors by: (a) directing students
desirous of majoring 1in education to appropriate departments,
(b) providing initial advisement services to new students, (c) helping
advisors to secure student records, (d) validating the work of advisors,
(e) coordinating informational services to advisors and students,
and (f) guiding faculty toward solutions to advisement problems.

Putting student data on computer. Such technological support, it

was believed would make it possible for faculty to access student
information more quickly, as well as allowing faculty to conduct
comparative studies of student performance. Additionally, required

reports would be easier to make.
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Many positive rewards toward achieving excellence in teacher education occurred
from these changes. Chief among ihem, however, was that the attitudes of students
toward advisors, and vice versa, took a turn for the better: student-faculty dialogue
and interaction increased and more faculty members began making themselves available
beyond regular office ours to advise students. Nonetheless, the system was not without
its imperfections. Refinement of the system continues, even today,

Budget

The Teacher Education Project received total fiscal support 1in the amount of
$65,700. The Fund for the Improvement of Postsecondary Education contributed $35,490,
Grambling State University contributed the remaining $47,200 in release time for
personnel.

Project Results

Answers to the four key uestions which propelled The Teacher Education Improvement
Project into action (What is Grambling presently doing in its teacher education program
that improves student performance? How is this progrm of action different from what
Grambling did in the past? How does Grambling's new program differ from that of other
institutions with similar problems? and What are the planned and unplanned outcomes
of Grambling's change program?) will close out this report an integrated summary of

the answers follows.
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Eafore
Organizational VYariables
1. Teo Deporisonts. Teacher Education and

2. Traditicsal Progrszs Uaits.
Administration, Instruction, and Student
Teaching.

3. Espactations for Organizaticaal Units.
Hission of the College was obsolete leading
to indefinite goals and behavior.

4, BResponsibiiity for Teacher Education.
The perception university-wide was that
the COE had total vesponsibility for
improving teacher education; that only
improvements In professional education
were necessary.

Currizulum Changas -

1. Theoreticzal/Philosophical Base. Ridgidly
perceived 1ines of demarcation in
responsibilities that COE and support units
have to teaching majors.

a!

Teacher Training Prograo

After

Organizaticnal Changes

ii

Installed three departments: Teacher
Education; Hzalth, Physical Education

and Recreation: and Educational Leadership
and Habilitative Services.

Restructured and expanded traditional
program units by adding early observation/
participation experiences, student
services office, Educational Resource
Center, including tutorial services.

Made definite expectations for organizational
units through the development and making
public of relevant goals and objectives

annually. Yearly evaluations of each
unit's accomplishments fostered accountability

Redefined university responsibility

and accountability to teacher education
majors with specific emphasis on achfeving
new standards set 1n general knowledge
areas and instruction and advisement

by support colleges.

Curriculum Changes

1!

Sought COE 1mpact upon the total education
of preservice teachers, including supervising
in the basic skills areas. Traditional
fragmentation of teacher training left
too much to chance until support units
could be made accountable. The new
philosophy also addressed the following:
*Definition of a competent teacher
and teaching
°Cognitive/affective needs of
teachers.
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ED

flagaostic/Re=2dial Savvices. Left to 2.
university-wide Developmantail/
Counseling/Testing Progranm.

€iinical Experiences and Fleld Trainming. 3.
Primarily student teaching with 1oss than

desirable opportunities for early field

experiences. There was 11ttle relationship

between instructional program and clinical

pregram,

Require=ents In €eneral and Professional 4,
Enculedge. Existing requirements closely

adhered to state requirements for content

but greatly exceeded the State in hourly

requirements, implying that more of the

same would improve performance.

Implemented a diagnestic/remadiation
component within COE that provides student
profiles, academic monitoring systems,
accountability courses, tutoriais and
opportunities for student-initiated
assistance. This component allows the
College to take a preventive rather

than reactive approach to remediation

and facilitates successful exit from

the program.

Designed and implemented early observation/
participation program beginning in the
freshman year. Observation requirements
also were attached to critical courses

thy Student teaching
seminars were redesigned to incorporate
special NTE and testwiseness content.

Altered course requirements in general
and professional knowledge by adding,
deleting and redesigning courses.
2Changed emphasis in part of the
Engiish sequence tc place more
emphasis on writing
°Changed course requirements
to include second phase of U.S.
history, and to give more emphasis
to humanities and world civilization.
Moved to a higher level of math (college
algebra) for all programs
°Changed the focus of science
to include botany and zoology
and a physical science instead
of just general science--same
12 hours just changed nature
of requirements.
®Installed a general education
seminar and greater accountability
for the mastery of general
education content.
°Designed and installed Ed. 162
{Foundations and exploration
of teaching as a potential career)
for freshmen students
°Added junior level course:
Ph1losophical and Sociological
Foundations of education (reinforcement
observation/participation experiences)
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Foculty
a) S5ki11 Develon=sat. Faculty mesbers

b)

c)

demonstrated a need to snhance their
ski11s in several areas toward {mproving
the teacher training program.

Attitudes. Faculty members communicated
Tow expectations for student pesrformance,
seemad unsive of studentz' potential

for success, felt defeated about
preparing students for teacher competency
tests, blamed everyone but themselves

for students poor performance, and
discouraged students to take teacher
tests.

Instruction. Faculty members' course
syllabd showed 1little consideratfon
for basic skills and NTE content.

Hor did they have thorough knowldge
of what their colleagues in the COE
were teaching or of how their instruction
related to that of their colleagues.
They administered poorly constructed
teacher-made tests which reflected

a lack of asttention to NTE content
in instruction and NTE test item
forvats. Further, they were aware
of student deficfencies, but failed
to implement a referral system or
services to remediate and correct
the problem.
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Faculty
a) Gained additional skiils fntest

b)

c)

construction, advisemant, wWilizing
instructional resouwces, hlvidual= zing
instruction, revising coure syllab= ,
peer evaluation, and anal ying

and giving feedback about student
performance data through fiulty
development activities,

Becams more positive aboutlilemselve=s
and the program in geners1: 2

result of successtul stuget perfor——=nce
on the HTE and faculty dewvlopment
sessfons. They worked tegqther

to identify and agree uponhigher
performance goals for studnts

to take the NTE and expectd them

to do well. Faculty member stoppec=
complaining about what othr college=s
had not done properly to tnin

and advise students, but nther

began working with their cileagues
across campus.

Participated in the apportimment
of competencies to variousuurses
where they discovered reduifcy

in the teaching of Some conepts
and instructional gaps 1n ohers

as implemented by them and their
colleagues. They acceptedrnsponsib=111ity
for training toward newly ssigned
NTE generic skills competenies.
Relatedly, they rewrote couse
syllabl to reflect both curiculum
changes and the format of | test
items. Faculty members alybegan
to take advantage of the Cif's
frequent student referrals these
rasources.
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d) Advizz—ent. Treditionol adviscoont
by the COE began with the students’
Junior year and focused Tavgely upon
the professional education sequence,
recording grades, approving course
schedules and recommending students
for student teaching and graduation.
There was no accountability for advisemant.

Students . Za
a) Bcadsaic Stamndards. In 1980 students

were admitted to the teacher education

with a minimum of 60 semester ho .

a3 minfmum GPA of 2.2 with no le:-

a grade of "C" {n the English anc .essional
sequences. They were required to have

a 2.3 GPA for entry inte student teaching

and a2 2.5 to graduate.

| InstaT J7ed s mumlti-pi—ased student
advises=ment Swin, Face_:1ty advisement
respor==15ibiTitis Increassed to
incuc=dde ponitely studeent progress
beginccming withihe secor—d semaster
of a ==tudent®ineshman  year.
At vazrious chupints == n the
systee==a {entTw 0(0E, tF—e Department,
advancced stanih, advar—ced ==thods.
studer=nt teachijind gre=duation),
adviscors are nyired tes check
and agzpprove thitudent =™ & advancement
to thes== next sty build==ng into
the s=ystem el accour—stability.
Secone=dary Eduglin majcors are
co=ad= viged bywislc ski7> 75 or
arts =and sclems and e—Zucation
facul—=2y.

S

aj

litHated exnew stanmgds in 1380 which
iiived ovezmr & sixgur pericod to their
psent Tes~vel as simrized Fere.
°A mieznfmum 2_ (M for entry into
the &LOE with psing sc=ores on
the &COE Basgcilills tests.
°A mie=imum oF |l clock  hours
in e==arly flelihsed e==pariences
prioe=zr to stuint teach=ng
*Succemmssful paing of FPFTE's Core
Batte==ry by thod of ©=he junfor
year and the wplete e=xamination
prioe= to gradtion.
°A mirenimum GPAf 2.5 fer entry
into  teachercation = advanced
stanc=dTng, adied metk—iods, student
teacEEning and hgraduat=e.
*Throesughout thir studie==s students
are eEzrequired i pass pr——e/post
depae=s-tmenta¥ uiject me==tter and
geneezxal knowlie test== and a
compe=vehenis Ivemiminat Z on prior
to gezraduation
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b) E&cads=ailc Rrforez T2,

c)

Large nusbars of b)
students mterad @ College reading

below the 12th gr—&de level and few students

ware Tound to be =riting at the College

Tevel.
echoed reding an <2
The maan umposit =

writing score data.
ACT score for GSU

was 11 and for th=== COE 10. G&rambling

had an awrage s1 = percent passing rate
on the HIE, Stud==nts seldom completed
NTE in the time a 3 lotted. Except for
1978, betwen 197 S to 1980 students scored
lower onthe prof ==ssional education portien
of the HIE than t They did in any other
area. Entry leve 73 GPA's ranged from

1.5 to 40witha large porcentage at

the Towsrend.

Attitudes, Many ==tudents were unmotivated, c)
had poor stidy ha®>its, entered teaching

as a Tastresort ==r because they lacked

specific areer g=als. Additionally,

they heldfew, if any, performance standards

for themselves an=i frequently failed

to attendclasses — They demonstrated

Tittle respect fo=— Instructors and instruction.

W

Increasad COE admission standans,
remediation, Increased course nquirement-=.
and other program improvements ontribute-=2
to increasing students' readin, writing,
and general academic performani sbove
the 12th grade Jevel. HTE perfimance
increased to an average B6% pairite
and students now score Jowast of the
HTE in mathematics. Entry lew| GPA’s
have increased to an average of 2,75.
Students with less than a Z.5 e no
longer admitted to the progranm
“Bacause of improved realing
skills, most students bepn
completing the entire tut or
scoring well enough te qulify
for certification
°Testing sophistication hs improvee—
°Students have Increasedthe
time they devote to studying
and ut1lizing COE acadenlc support
services

Implemented higher performance standards
for college and program admissims

and coursework effected more puitive
student attitudes. Student motlation
for getting into teaching, respct

for the program and instructor;changad.
They began to set higher perfomnce
standards for themselves and ajsimed

a more professional attitude 1nboth
behavior and dress. Class attedance
increased. Students bagan to dypend
less on themselves and more on ficulty
for advisement and counseling. This
Ted students to taking an {mproved
sequence of courses.




d) BAccoptance of Professional Respensibility.
students were admitted to the COE at
the baginning of their junfor yoor and
seldom explored or showad interest in
the profession prior to that time.

D. Hesources

1. BData Base. Prior to 1980 the CQE did
not have an organfzed data base on student
of faculty performance and failed to
use the data which were available,
activities were scattered and highly
personal. Similarly, program evaluation
data were almost nonexistent.

Research

2, Dissemination of Information. Memorandums,
faculty meetings and limited scholarly
presentations at local, regional and
national meetings by a few faculty members
were the primary modes of disseminating
information. Faculty development workshops
in the COE were minimal. Information
to students was largely communfcated
through advisory conference and bulletin
boards. Dissemination audiences on campus
mainly involved those in the COE.
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Eariier acceptance of professional
raesponsibility. Following program
improvement efforts and evidence of

peers passing the NTE, students were
motivated to jofn COE student organizations
and to inquire about COE admissions

prior to the time for applying. Because
the introductory course to tzaching

was {nstalled at the freshman level,
students began to explore and show

- interest in teaching earlfier in their

academic careers. Students began studying
for and taking the NTE earlier without
prompting from faculty and administrators.

D. Rzsources

1.

Daveloped and used a comprehensive

data base. In 1980 a systematic research
program focusing on students, faculty,
curriculum, instruction, and advisemesnt

was implemented. This data base facilitated
faculty ownership in the student performance
probles.

Expanded the COE's dissemination of
information via written reports, university-wi:
meetings and workshops, and hosting
regional and national conferences.

The content of this information included
student performance data, NTE training
materials, research based instructional
techniques, and research on teacher
education. Additionally, the College
initiated, and published, on a semester
basis a COE newsletter for national
audiences,
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riz=nt. The COZ ewnad ons copier, 3.
ditto machine, one 5=311 binder,

—a 16zm projector, two working everhead
pﬂ:&jécters and ne computers.

”?"5:‘

C=== Student Faculty Support Services, 4.
T2 COE opzrated a small one=rocm curricuium

r==source room of mainly print materials

a=3id teacher aids.

E=sternal Coasultants. THe COE used short 5.
t=rm consultants for special meetings
as3d conferences.
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Acquivred four copim, 12 co——=puters,
vidzo taping €quipmt, 2 he_ vy duty
binder, and ten mewpwriter== through
external funds andniversitz>r support.
Additionally, the mint of =-=onsumable
supplies for COE fulty 1nc-—esased
significantiy.

Davelopad 5 cHassnm into ==n Education
Resource Center (), with —Five laboratorfes
{computer, tutori g nedia, =materials
developmant 2nd taing ressource).

The ERC also proviu for dizagnostic

services, and the gpletion of student/faculty
contracts. S5%pul aldmodel ==Tassrooms

(Grades K-12) werefveloped and furnished
for demonstrationsnd studez=it practice,

Hired short and 1apterm cozmisultants

to provide & systaiic progz==am of

faculty and organ futfonal dessvelopment

for reforming the (llege. — hiese consultants
worked with facul tymd studesnts in

small and large wor groups.




GRAMBING ST~ ATEUNIVEREZSITY
o COLIEGE O~ EDUCATE{E%F%
NATIONAL INSTIUTE (N TACHERR EDUCATION
MAY 255-28,1986

FXPI_. QRING THE ISSUES
and

‘h‘-"!,r - 'f”ji!, :7 » o :’i"’ - o _ . o
i~ CHARZ TING THE FFUTURE
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Hh 2t these out =zgmas show Js that Gramling's strategy ws eofi “ective for
Grambli mg. They sh ow further that Gremblig was success¥ul i ack—ieving its
major cgoal:  to imgorove consistently the wademic performance of =tudents to
a point of being abl«= to claim excellence inteacher education.

De spite perforrance being the primary target of reform efforts —— Grambling
obvious 7y looked be_wond this variable in masuring effectivemss ar—d success.
The att tudes of fac=ulty and students and chinges in the capacity of <The College
organjization to eff act positive outcomes ilso were taken inb con sideration.
In esse mice, the impr—ovement strategy was evalvated for its comprhens —3ve impact.
The datca attest o the comprehensiveness of both the stratwy er—=ployed and
the per-vasiveness of its effects.

It is believec= that Grambling's striegy was effectiwe and  successful
for a vaariety of rea=sons. Chiefly. however. the reasons are:

°TEqe unique suzpport and cooperation of central administntion and other

academic suppoe=~t units across campus.

°TEne renaming 0&F the entire teacher eduation program.

°TEqe maverick-1S3 ke approach of the Deamind a small leadership te==m.

°TFve philosophi cal base on which the program was built md t=he ability

to get facuity to buy-in to this philosphy.

°TEhe technical assistance provided by the long-term onsul=—Zant which

constantly focLused upon developing and mintaining a heal tiy org==anization.

°TFie College's =success in acquiring resdirces.

*Lesadership whi ch changed the College from a closed tom o==en system,

U3 timately, making it possible to induc new ideas and infimaticon.

°A desire on tEhe part of leadership ad a critical massof pe-ople to be

"wyinners"--to Fave a quality teacher edication program.
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Lessms Learnec”

lo the en—s always justify and subordinate the maas? Is there scmath ~ing
of wlue to b=2 learned from the means? Faculty members an= adninistrat zors
at @nmbling a re interested in more than just the outcomes of their six-y—ear
effort to achi =ve excellence in teacher education. Ends alon = do not aiw—rays
justify the me=ans. Insensitivity to the means leaves potent—3ally succass-.ful
outcmes too r=iuch to chance, subordinates human well-being o materiali: sm,
and increases the temptation to ignore, rather than to elim-= nate, obstac” Tes
to exelience.

To be succ-=ssful, reformers must learn from their experience s. Scrutiniz- €ng
the mans of == r~eform effort provides more opportunities For— acquiring st uch
leamings than Tlooking only at the ends. The College of Educ=tion questjoz ned
and studied bot—h the processes and delivery systems continous™ vy as it planc ned
and implementecE its innovations. For the first three of the past six yedxrs,
the (llege wa=s actually engaged in program development and field testing of
what it thought= would lead to excellence. Year four was a year— of refinemer=nt,
and pars five and six have been years for validation, inst = tutionalizati—ion
and even furthe = "fine-tuning.” Many lessons were leawned as a result of these
analyses. By dividing the College's work 1into yearly functions, an
organizational schema for presenting the 1lessons leared fro= successes ==and
Tailues natura® 1y evolved. These lessons are presented belovw.

PROGRAM DEVELOPHENT
1. There had to be four levels of objectives: unive rsity, college,
depart—ment and individual. The objectives hal to be= related, me=ade
public=, and monitored.
2. There had to be four levels of work carried on by e ach individua=al:

for tk=e University, for the College, ". «.: Departments for seif,

18



Everyone could not work on everything at the same time, still effective
goal-directed work transcended titles, job , descriptions and
svganizational charts. People ‘had to be deployed to work in areas
where they were needed and could make a contribution and where they
and demonstrated skill and expertise. The organization had to be
kgpt functional by fluid at all times.

The University President, Vice President for Academic Affairs and
the whole central administrative team had to be involved in and
committed to the College's educational reform movement early in the
process to motivate the support of significant others.

Creative thinking and planning by the faculty were facilitatad best
by retreats (long or short) away from the every day work scene.
Tradition, personal geals and lack of professionalintegrity,
established policies, lack of adequate funding, fear of the unknown
and not knowing, and burnout were the most significant obstacles
to the improvement process.

Mistakes could not be retrieved so time could not be wasted on them;
this time was batter spent anticipating and preparing to deal with
the censequences of mistakes.

Receptivity to new standards for student performance increased when
they reflected the mutual identification and consensus of the faculty
with consideration for university, state and national measures along
with each faculty member's personal set of performance criteria.

People acted more quickly on the basis of concrete data which had
direct implications for their past and future personal and professional
behavior. Faculty members in the College of Educatioh and across

campus, as well as students, seemed more willing to change their
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10.

11.

12.

13.

14,

16.

behavior when thay saw their performance outcomes in specific academic
areas. ‘

Frequent "where are we meetings" which focused on a previousiy written
plan of action minimized procrastination, kept everyone informed,
surfaced emergent problems and facilitated the anticipation of future
problems.

When faced with any change situation resembling an attack on personal
integrity and academic ability, fTaculty members either withdrew or
worked harder, but they always needed some form of socio-pscyhological
guidance geared toward the development and =maintenance of positive
self-concepts.

Admission, monitoring, retention and exit criteria had be established,
made pubiic, revised as required and reviewed over and over again.
Program innovations, i.e., remediation strategies, had to refiect
consideration for the other academic commitments of students not
just the College of Education. Heaping too many traditional
responsibilities upon students tended to be self-defeating.

Optimum mileage from academic support systems was best achieved when
such systems were given guidance by the College of Education in
providing for the specific needs of the teaching majors.

Remediation activities had to involve more than faculty in the College
of Education. They necessarily required the expertise of faculty
in other colleges. This involvement fostered further ownership in
the problem and promoted a more cooperative working relationship
among different campus units.

Students must be constantly apprised of the College's goals, successes

and changes. Special information sessions which bring all students

40



17.

18.

19,

20.

1?

together periodically during a semester greatly facilitate the exchange
¢t such information. .

Students and faculty need time to practice the new behaviors expected
of them without penalties. Curriculum, instruction, and policy changes
were folluwed much better when announced a minimum of one academic
term prior to expectations for their formal implementation.

Clerical staff, graduste assistants and student workers complete
a number of tasks associated with program development. At appropriate
points in the process, these persons have to be involved in information
sessions which explain the «college's goals, their goals and
responsibiiities, and acceptable standards for their performance.

When there are no incentives for developing quality programs,
administraters must give some. For example:

Faculty Incentives Student Incentives

-Shared decision-making -Certificates of achievement
responsibilities -Recognition in College
-Shared opportunities to serve Newsletter, campus paper,
as paid consultants and on campus radio
=Recognition in the College
Newsletter and on the campus
radio station
-Summer employment through
grants
-Allowing faculty to share
ideas in open forums

Incentives must also be given in the recruitment of academically

talented students.

PROGRAM REFINEMENT
Program reviews which encompassed component processes and achievements
first, and the total program and related achievements second (a
part-to-whole approach), tended to help people keep sight of the

ultimate goal and the activities for achieving it.
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At the point the program was to be refined, Taculty and administrators
tended to tire. Over and underdoses of compliments,on jobs wall-done
led to slippage, interim organizational inertia, and the temptation
to rest on known successes--to relax while winning.

Historical records of change activities were invaluable resources
for identifying areas for program refinement.

Mechanisms to maintain practices and processes the College wanted
to institutionalize had to be developed and put into place early in
the reform effort.

Just as maintenance mechanisms were developed to keep faculty members
working toward goal achievement, similar mechanisms had to be put
into place for students.

A major goal cf refinement was improvement of the newly installed
program. A primary means of realizing improvement was replacing 111
working parts. Management had to replace people, processes, ideas
and materials, but this action was made more palatable by giving reasons
for these changes.

Pictures are indeed worth a thousand words. When steps in all new

processes were flow-charted and faculty and students were taken through

Ethém several times, desired outcomes were more positive.

PROGRAN VALIDATIOH

1.

Program validation provided answers : - several key questions: (a) what
did the College do; (b) how did the new program differ from the
traditional program; (c) what were the planned and unplanned outcomes
of program improvement efforts; and (d) what parts of the new program
should the College institutionalize?

For validation to be effective, a variety of data collection methods

were required: (a) a synthesis of college records and literature;
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(b) student and faculty interviews; (c) documentation of replicated
analyses of the Coilege's program with the programs of several other
similar institutions; and (e) cross-validation of findings through
planned internal and external evaluation activities.

3. It was validation together with ongoing evaluation that confirmed
what was believed to have been accomplished and supported images of

credibility among observers internal and external to the University.

Institutionalizaticn

Institutionalization must be Jjust as planned, deliberate and organized
as initial program development efforts: it must involve the same academic
units that contribute to program innovations. And finally, it requires
the generation of as much ownership in the problem--institutionalization--as
was generated in program development stages. In theory,
institutionalization shouid begin at the outset of a change project.
Experience taught that this is not possible in every situation. Rather,
the readiness of the organization and the innovation for
institutionalization are the deciding factors for when to institutionalize.

Implications

for other institutions interested in improving their teacher education programs.
Clearly, such an improvement endeavor will be a complex and muitifaceted process
fraught with stumbling blocks that must be removed. It will require a Tong-term
commitment that focuses on people and program. People change and, in turn,
people change programs with their new behaviors. Colleges of education cannot
and should not try to do the job alone--the training of teachers 1is a
university-wide responsibility. Nonetheless, colleges of education must provide

the leadership to those who would cooperate and stimulate a spirit of cooperation



in those who' resist. This leadership should begin with a strong dean buiiding a
critical mass of change agents--people who are willing to violate traditional norms
for the sake of progress; who are hard-working and desirous of winning people who
can stay alive and fully-functioning over time and not succumb to impediments and
disappointments. Central administration must be in the forefront of those who must
be involved and everyone must understand the relevant issues.

Unwritten norms such as making change information public, practicing freedom
to Tearn, and reaching out for assistance, support program improvement efforts. So
do multiple communication channels and a well developed accountability system for
students and faculty.

Implied further is that & number of organizational development issues must be
resolved if colleges of education are to be involved meaningfully 1in improving their
teacher education programs. This suggests a final note worth mentioning. It deals
with the one discovery Grambling made over and over again; adequate organizational
health with the College of Education is the lifeblood of effective reform. Without
it, things are bound to go awry. Highly skilled assistance is desirable in this area.
When this expertise does not exist on campus, there should be no hesitancy in importing
it from the outside. In fact, it is probably more desirable to secure this assistance
from the outside.

Grambling went in search of excellence in teacher education. It took longer
in coming than everyone would have liked, and it suprised all when it did come, but
arrive it did. With it came the greatest 1lesson of all excellence is achieveable.
The real challenge now is to minimize slippage and improve upon it.

Summary

The Teacher Education Improvement Project achieved all of its stated goals
successfully., Additionally, it also provided for some unintended positive outcomes.
As a result of documentation and validation activities Grambling was able to: (a)
develop a detailed case study of its teacher-training model/program for dissemination;

(b) respond to requests for information, technical assistance, visits and collaborative
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projects from more than 35 institutions, (c) conduct a conference cusing on quality
issues in teacher education {(d) lay the groundwork for establishing = Teacher Education
Improvement Consortijum, (4) build relationships with institutc-s that desire to
replicate Grambling's Model, (f) answer in systematic and detz-led fashion those
questions which led to the Project's initiation, (g) refine zc“ivities designed to
improve the performance of students and faculty, and (h) complete institutionalization
of the model.

More importantly, the Project supported the continued improvement of student
performance on the NTE. Further, by sharing project findings with the entire Universit,
family, the feelings, perceptions and attitudes of faculty and students are more
positive about themselves and tests. Finaily, interaction and collaboration on teacher
training between the College of Education and other colleges have increased.

In September 1986, three institutions began receiving long-term technical
assistance from Grambling in the replication of Grambling's model. The institutions

include Jackson State University, Alcorn University and Virginia State University.
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TEACHER EDUCATION IMPROVEMENT
REQUESTS FOR INFORMATION/ASSISTANCE BEGINNING FALL 1985

Office for the Advancement of Public Black Request for information;
Colleges Conference participation

Washington, D.C.
Contact: N. Joyce Payne, Director

Virginia State Council of Higher Education Request for information
Hampton, Virginia
Contact: Stephen J. Hright, Chair

Department of Education Request for information
Commonwealth of Virginia
Richmond, Virginia
Contact: Ms. Linda M. Bradley
Coordinator of Approved Programs

University of Alabama-Birmingham ' Request for information;
College of Education site visit

Contact: Dr. Barbara Lawhon, Professor

College of St. Thomas Request for information
Graduate Studies in Education
and Community Services
Contact: Dr. Jerrold D. Hopfengardner,
Associate Dean

Northern Arizona University Request for information
Center for Excellence in Education
Flagstaff, Arizona
Contact: Dr. J. Lawerence Walkup
President Emeritus
Or. Phillip Reed Rulon, Director
Division of Research

St. Mary's College of California Request for information
School of Education

Moraga, California

Contact: Dv. Paul J. Burke, Dean

Texas College Request for information
Department of Education

Tyler, Texas

Contact: Dr. Jewell Hancock
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Educational Testing Service
Northeast Field Office
Princeton, New Jersey
Contact: Dr. Thelma Spencer

Governor's Education Reform
Commission-Alabama
Montogomery, Alabama

Contact: Dr. Paul Hubbard, Executive Director

California State University
Single Subject Credential Program
School of Education

Turlock, California

Contact: Dr. Joseph J. Galbo, Coordinator

Southwest Texas State University

School of Education

San Marcos, Texas

Contact: Dr. Ed Seifert, Associate Dean

Northeast Missourj State University
College of Education, Science Division
Kirksville, Missouri

Contact: Dr. Donald A. Kangas

- Associate Professor

Louisiana State University

Department of Curriculum and Instruction

Baton Rouge, Louisiann

Contact: Or. William B. Stanley,
Assistant Chair

Southern University

College of Education

Baton Rouge; Louisiana

Contact: Dr. Earnest Middleton, Dean

Benedict College

Department of Teacher Education
Columbia, South Carolina
Contact: Dr. William H. Knight
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Visitation;
for journal

Request for
workshop

Request for

Request for

Request for

Visitation;
conferences

Visitation;
workshop

R=quest for

interview

article

information;:

information

information

information

information

informational

information;

technical assistance



Jackson State University

School of Education

Jackson, Mississippi

Contact: Dr. Beatrice Mosley, Dean

Fayetteville State University
Division of Education and Human
Development

Fayetteville, North Carolina

University of Arkansas at Pine Bluff
Division of Teacher Education

Pine Bluff, Arkansas

Contact: Dr. George A. Antonelii, Dean
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Request for collaboration
and technical assistance

Request for collaboration
and technical assistance

Request for collaboration
and technical asssistance
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F. 0. Box Zos:

La. Techn University
Rustan, LA 71272
February 7, l98e

Ur. Burnett Joiner, Dean
College of Education
Grambling State University
F. 0. Box &07

Grambling, LA 71245

Dbear Dr. Joiner:

The Teacher Education Area of Louisiana Tech University is attempting
¢ improve our pregram of preparing future teachers to successfully undertake
the National Teachers Exam. We would be most grateful if you would respond
te the following questions:

i. D2 you have any special programs designed tc preparo your students

for the NTE? I[f so, please describe thena.
2. 15 there a curriculum requiresent in your prograa pertaining to the
NTE? I[f so, what is 1t?

3. Do you have special study sessions (mandatory or voluntary) for

students planning to take the NTE? I[f so, please describa then.

4. Do you utilize seminars, consultants, or any other means naot
already described, to help prepare students for the NTE?

5. Have you any suggestions you might make to improve a program of
this type?

6. Would you please share with us any outlines or other materials

designed especially for NTE preparation which you use 1n your
program?

7. Would you like for us to send you a copy of the results of this
inquiry when we have tabulated the results?

Thank you in advance for your response to these questions. Flaase
send your responses to the address at the top of this letter.

Sincerely,

Ty e

Dr. JQQ L. Lowe

O
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University ot Wisconsin-Eau Claire  sroot o aucation

Fau Clarme Woaonsn 4TI

March 19, 1986

Dean

Schoel of Education
Grambling State University
Grambling, LA 71245

Dear Dean:

Your "Showcase for Excellence" award granted by AACTE has been brought
to my attention. I would appreciate receiving a description of your teacher-
education program so recognized.

Thank you very much.

Sincerely,

s ¢ THecti

Dr. John E. Whooley
Associate Dean, School of Educ.

ca

Accepting the Challenge of Excellence
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Texas Tech University

Vice President far Acadermic Affairs and Research
Lubbock, Texas 79409/ (B08) 742-2184

Marech 17, 1986

Johnni: Mills
College of Education
Crambling University
P.0. Box 46
Grambling, LA 712453

Dear Mr. Mills:
I read about your FIPSE grant for 1985-86 in a local summary. Would you
please send me information concerning your project? I would be happy to copy

and return materials.or to buy a final report when available.

Sinecerely,

. / Iy
— , i L €8 =
S -

LA T SRR

Virginia Sowell, Ph.D.
Assigtant Vice President
for Academic Affairs

vs/pf

"An Equal Opportunity/ Affirmative Action Institution™
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ADBIPT )

Institute for Teaching and Edueation Studies Garden City, Hew York 11530

February 21, 1985

Teacher Education Program
Grambling State University

Grambling, LA 71245
Gentlemen:

Congratulations on being designated a winner of the first
annual "Showcase for Excellence" awards of the American
Azsociation of State Colleges and Universities.

We found the brief description of your program which was
listed in The Chronicle of Higher Education very interesting.
We would apprediate your sending us more detailed information
about the program and its implemenﬁabiéﬁg;

Thanking you in advance for sending this to us,

Hdincerely,

Qv

)
Pierre Woog, Ph.D.
Acting Dean

33
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The University of Dayton

Octcber 1, 1985

Dr. Burnett Joiner .

Dean, College of Education
Grambling State University
Grambling, Louisiana 71245

Dear Dean Joiner:

"Showcase For Excellence Award" for the development of a program, including
new curricula on stricter admission standards, to improve university students'
performance on examinations for prospective teachers.

May I add my congratulations.

If you have available a description of the program, we would appreciate greatly
receiving a copy.

Tnank you very much.

Sincerely,

“Jerrold D. Hopfengardner, Ph.D.
Associate Dean

/srf

SCHOOL OF EDUCATION o
300 College Park Dayton, Ohio 45469-0001
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SUMMARY OF CONFERENCE ACTIVITIES

Interest in the National Institute on Teacher Education was high and
inquiries were numerous. Despite the efforts to schedule the Institute
occurred. Administrative teams found themselves involved in closing out
semesters, budgets, etc., during the scheduled institute dates. Consequently,
the Institute, as originally announced, was postponed to a future, more
convenient date. Because of intense interest and eagerness of some
institutions to come to Grambling to learn of its teacher education program
ANYHAY, the Institute staff decided to host a "scaled-down" model of the
originally proposed Imstitute. This two-day invitational conference was
offered to institutions with programs, clientele, and problems similar to
those experienced by GSU at the onset of its teacher education improvement
program. fhe following reports a summary of activities of the two-day
conference, May 25-26, 1986, held at the Holiday Inn of Ruston.

The theme of the Conference was "Exploring the Issues and Charting
the Future." Dr. Jack Gant, Past President of AACTE and Retired Dean of
Education at Florida State University, was the consultant for the conference.
The fifteen participants represented five different institutions: Kean
College of New Jersey, Jackson State University, Southern University, Alcorn
State University and Grambling State University.

The conference was organized around three major activities:

1. Sharing of program models, problems and needs.

2. Presentation of Grambling's model for improvement of teacher
education.

3. Exploration of alternative solutions, ideas, and practices.
The sharing period revealed come common problems or concerns among

participitatin- institutions:
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1. Perceived lack of support for the problem solution plans.

3. Putting the planned strategy into effect--moving from paper
to practice.

4. Anger of faculty.

5. Need for stronger leadership among faculty members

6. Students slipping through cracks.

7. Unmotivated faculty

8. Controlling who and when students should take tests.

9. Impact of Legislation on Teacher Education or Teacher Training.

10. Determining what advice to give when students can't pass tests
and what alternative paths are available to these students.

Three major observations were discernable during the sharing period:
(1) Everyone collects data, but nothing appears to be happening with it
after they reach the College of Education, (2) no indication of much
curriculum revision was apparent. (3) everyone was aware of the problem
and interested in finding a source to it.

Grambling's teacher educatior model was presented and shared as
alternative solutions, ideas, and practices were discussed. Many questions
guided the discussion during this phase of the conference.

The Needs Assessment form provided some idea of the areas of concern
and areas 1in which each representative felt a need for technical assistance
as they charted the course for the future of their teacher education programs.
These included assistance in designing action plans for program improvement,
consultant assistance ih conducting seminars and workshops, assistance in
‘designing student and program monitoring systems, assistance in designing
programs for test-taking strategies and in designing appropriate tests,

and assistance in improving teaching methods used by faculty.



Grambling State University
Grambling, Louisiana 71245
April 9, 1986

(318) 2742231
or 2251

P.O. BOX 46

Dear B

The storm that has been brewing on the horizon for the past few years
is headed directly toward us. In fact, we have already been churned by advance
squalls. Extensive challenges lie dead ahead. How we meet those imminent
and immediate challenges will plot the future of teacher education. OQur choices
are to forge ahead independently or to pull together to chart the future
collectively with strength of number.

We belfeve that it is now time to pull together--to expiore the issues
and to chart a course for the future. The time is now to face head-on the
hard issues confronting us. The time is now to seek solutions together.

The College of Education at Grambling State University 1is sponsoring
a National Institute on Teacher Education to provide the opportunity for leaders
in colleges of education who are "in the same boat" to face the storm and
to chart courses for a less turbulent future. This three-day invitational
conference will enable us to explore together, to map our course and to develop
action plans for our institutional and collective futures in teacher education.
You are invited to send a two-to-four member team from your institution to
participate in the Institute from May 25-28, 1986. It would be desirable
to have your counterpart from the College of Arts and Sciences on campus 1in
attendance as part of your team.

What hard issues Toom on the horizon?
°The impact of teacher competency testing
°Declining interests in teaching by capable students
°The impact and impiications of the NCATE Redesign and the Holmes Group
on Teacher Education
Who will help us explore these issues and chart our future?

°Dr. Jack Gant, retired Dean of the College of Education at Florida State
University and former president of the American Association of Colleges
of Teacher Education (AACTE) will be a guide for these experiences.
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spend a day exploring the issues from her unique vantage point.

°Dr. Dave Imig, Executive Director of AACTE, will help us chart appropriate
courses.

°Dr. Emily Feistritzer, publisher of Teacher Education Reports, will

°Others  including Dr. Johnnie R. Mills, Dr. A. P. Butler,

Dr. Earline Simms, Dr. Mary Minter and Dr. Jo Ann Dauzat will provide
coordination and assistance in presentations and plan analysis. These
College of Education professors will share highlights of the College
of Education programs which won the American Association of State Colleges
and Universities Award of Excellence in Teacher Education.

Join us in this venture. There is much work to be done . . . together!
There are important facts to be highlighted, ideas to be shared, plans to
be made, a Tess turbulent future to be charted. We share the problems. Let's
share solutions. Send 1in your reservations and registration fees by
April 25, 1986. Other program specifics and registration forms are enclosed.

We look forward to working with you.

Sincerely,

Burnett Joiner, Dean
College of Education

BJ/VR
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IMPROVING TEACHER EDUCATION PROGRAMS
EXPLORING ISSUES AND CHARTING FUTURES

Erazoling State University
Coliege of Education

INSTITUTIONAL PRE-ASSESSHENT

¥. Institution . - 2. Respondent's Position

3. Enroliment Data: ___ (A) University (B) College of Education

&, Unit(s) responsible for initiatives in icproving student performance on
cozpetence measures (Specify)

5. Cozpetence Keasures used in Program 6. Approximate Pass Rate
A. Progras entry _ A,

B. Program exit - B. __ R

€. Certification _ _ c. ___ _ o
D. Other D. __ o ,,,,,,,,

7. Perceived level of ccezitment to improving the teacher education program and
student perfor=ance
A. University-wide: ____ Tow ____ moderate ___high

B. College-wide: __Tlow ____moderate ___high

8. If given the opportunity to receive long-term technical assistance, what type
(content/process) assistance would you choose? (Specify.)




9, ASSESSHENT STRATEGIES/APPROACHES CURRENTLY BEING USED

PLEASE CHECK THE STRATEGIES/APPROACHES YOU ARE PRESENTLY
USING TO HELF ‘YOUR PRESERVIﬁE TEACHERS PREP&RE FDR THE

?ETE%QY EXAHIHATIDNS;

__A. Horkshops
B. Computer-assisted instruction

_£. Short-term tutorial sessions (one day to three weeks)

D. Long-term tutorial actiyities (four weeks to one
acadenic term or Tﬁngess

_E. Curriculum revision

_F. Recommended reading 1ists
6. QOutside consultants to work with students
H. Outside consultants to work with faculty

I. Campus-based consuitanis o wOorKk in specivic conient areas
J. Films and other media resources

_ K. Others:

16. - CHECK Al TTEMS WHICH DESCRIBE YOUR SITUATION

WHAT MAIN THEMES DID THE ABOVE ACTIVITIES FOCUS UPON?

A. Test-taking skills

B. Thinking skills

~ C, Professicnal knowledge
D. Reading skills

E. Problem-Solving skills

_______F. MWriting skills
6. G&eneral Knowledge
_____H. Time management
_I. Vocabulary development
_ J. Other: __ = -
11, CHECK ALL ITEMS WHICH DESCRIBE YOUR SITUATION

WHO IS PRIMARILY RESPONSIBLE FOR IMPLEMENTING THE STRATEGIES/
APPROACHES CHECKED ABOVE?

A. Department Head
B. Individual faculty mesmbers in courses
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_C. Students in independent activities
D. Cecllege of Education faculty oaly

12,

- E. Faculty across campus
B _F. Staff of Learning Resource Centers
- &. Special Tutors

I. Other:

__ H. Special teacher cozpetency committee

CHECK ALL ITEMS WHICH DESCRIBE YOUR SITUATION

OF THE STRATEGIES/APPROACHES BELOW THAT YOU USED, WHICH ONES
DID YOU FIND TO BE MOST SUCCESSFUL/UNSUCCESSFUL WITH YOUR
STUDENTS? PRIORITIZE BY NUMBERING THEM ACCORDING TO THE
STRATEGIES/APPROACHES WHICH BROUGHT ABOUT THE MOST IMPROVE-
MENT IN YOUR STUDENTS® SCORES O THE NATIONAL TEACHER EXAHM-
INATIONS OR SIMILAR EXAMINATIONS.

Horkshops

SUCCESSFUL UNSUCCESSFUL

B. Computer-Assisted instruction _ o .
C. Short-term tutorial sessions

(one day to three weeks) .
D. Long-term tutorial activities

(four weeks to one academic

year or longer) _ _
E. Curriculua Revision R
F. Recommended Reading Lists -
6. Outside Consultants to work with

students 7 _
H. Outside Tonsultants to work with

faculty - -
I. Campus-Based consultants to work

in specific content areas o _
Jd. Files and other media resources t,, _

13,

A.

PLEASE DESCRIBE PROGRAM CHANGES
TO IMPACT POSITIVELY ON STUDENT COMPETENCY MEASURES PERFORMANCE.

WHICH YOU PERCEIVE NECESSARY

B. _ _ ] - ,Ai
c. ] ,, I
D. L _ - I




APPENDIX
GRAMBLING STATE UNIVERSITY
PROGRAM DOCUEENTS




CGZ ADMISSICN AHD EDHITORING
{Teaching MNajors)

Name__ . , e S8

This student has:
By end of freshzan year
Yes _N

(=]

Completed the Basic Studies requiremsnts and applied for transfer
Completed COE Application for Admission . ..

A minimum 2.0 GPA )

Been.admitted to COE: Conditional___ Unconditional___  Date__
Passed the STEP Test Date_ ,
Passed the Reading ‘Test {mirimum ‘composite of 11, 0) Date

Passed the COE English Proficiency Test:
Essay Date e

Objective Date
Passed the Math Proficiency Test Date ] ) -

Taken Ed. 162, Introduction to Teaching
A CGE advisar

— —
—— — B — — = e

-— ___ A minimum of 20 hours in Observation/Participation (Ed_ 162 -
- 10 hrs.; Ed. 202 or 204 - 10 hrs.)

Passed NTE Modules:

—r — Communication Skills (645) Date_ _
e o General Knowledge (644) Date === e
—— — MApplied for admissior to a teaching program Date_
—r ——_ Had an admission interview
Taken departmental tests:

— Subject matter Pre_ __ Post____ Date_ -
— General Knowledge Pre___ Post____  Date
—_— Professfonal Knowledge Pre__ Post___ Date_
—_—— - A minimum 2.5 GPA

~ o Been admitted to a department (Degree Prﬁgram) Date _

1_ Ho

— —— A minimum of "C" in complete English sequence .
— —— A minimum of “C" in any professional course

—— —— A minimum of “C" in any specialized academic course

e — Removed a11 academic deficiencies
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Checklist: COE Admission and Monitoring
(Teaching Majors)

Page 2
Taken departmental tests:

- Subject matter Pre__ Post___ Date_ e _ _
: : General Knowledge Pre__ Post Date__
T _ Professional Knowiedge Pre Post _ Date___
7 A minimum of 30 Observation/Participation hours (Ed. 162, Ed. 202 or
- T 204, Ed. 300)
o A major and minor (or concentration)
I Applied for Admission to Advanced Standing Date e
- Been admitted to Advanced Standing . Date__ _
—— . Completed Ed. 303, 314, 328 and 320, 322 or 325
- Applied for and admitted to Advanced Methods Date_

_ A minimuﬁ of 40 Observation/Participation hours (Ed. 314 and Ed. 562)

v = -—ﬁﬁg;!--ﬁ————g;gi-_ﬁ-!—!‘a—,—gggsi———-—a_—;!igiiﬁ

Ey Eﬁd of first semsster of zenior Yyear

Yes _Ho
- A minimum 2.5 GPA
— Completed Advanced Methods course(s) with a minimum grade of °C®
- Proficiency in communicative skills
- Social and emotional maturity
—_— A minimum of 100 observation/Participation hours
—_— Taken the departmental Pretest Date ) _
—_— Passed the Professional Knowledge Module of the NTE Date .
_— Completed specialized academic sequence with a minimum grade of ace
—_— AppHed f'ar Student Teach’lﬁg Daie . - _
B_v end of senfor year
Yes _HNo
- A minimum 2.5 GPA
—_— Completed an approved program
—_— Passed the COE Senior Comprehensive
—— —.  Taken the departmental Posttest Date. = -
_— Passed the Specialty Area of the NTE Date —
—_— Applied for graduation Date__ —— o _
—_ Applied for certificatiun Date_ .

Ry signature affires that the iﬂfnmtian :hecl:ed gbﬂve iz correct to the best of my
knowledge.

Student Signature

Advisor

Department Head
COE/Fall, 1985 65




 COLLEGE GF EDUCATION
GRAMBLING STATE UNIVERSITY

BEMsLn LUM CONTRACT

“Department

counses

8. _____

2 o - — e - —
3. —_— — . - — _ _— —
G _ e N I - —
S — I — - e i _

6. — — - — -

7o o — B S ) — —

8. . _ N I _ _

9. _ — o — S
10. — o ) - - _
CCMMENTSs___ - — _ -

Student:_ — _ _I.D. No.__ Date:__ _
Advisors__ _ _ — _Date: — —_—




ﬁ EE ’?;“;
COLLEGE EEVISEQ I
ADH1SSI0N STATIJS‘
AZHIT - ASHIT , o0 EOT
@E@ITI@ALL‘J iﬁ?’@IﬂGﬁQLL | § Ay

~ P.0. BOX OR STREET

“CITY, STATE & ZIP CODE

TELEPHOAE HURPER (Howms): o

(asc) -
. . OF DIRTH: __ —

EDUCATION
-0 ADFESSICH

“I.

PATE_

’?g EBE‘EEV"QSAW

’ EIE- Eaif,

B.P.A.__

__HRS. COXPLETED__

CLASSIFICATION

{Lezal Moiling)_

" p.0, BOX OR STREET

{Local)_

CITY, STATE 8 ZIP CODE

(A7C)
PLACE OF H!FTH

MARITAL STATUS: Singiu

__ Rarried Divorced

___Midowad

) Sapnfated SEX: H

AoDRESS: *]ﬁfff;ff S S —
HIGH SCHOOL GRADE-POIRT AVERAGE (\ppmmm e e

ACT 2CORE: e , e o
 COMPOSITE EBELISH ~ HATM SCIEMCE  SOCIAL STUDIES
STEP SCORME: e . e — o
5 o HATHEMATICS WRITTEN EXPRESSION

NELSOR-DEMIY SCORE: __ - R e .
VOCABULARY COMPREHENSTOA TOTAL RATE

COE ERGLIZH PROF. SCORE:

COE MATHEMATICS PROF. SCORE:

DEPARTMENTAL TEST SCORES: PRE__

SIGHATURE OF AFPLICART ~ DATE

SIGHATURE OF SCREENING OFFICER ' T DATE

_ _ Y A L
BERN - — DATE

DEARNite STUDERT/Greasn DEPARTMENT HEAD/Canary
CoF !Qﬂl— REVISED 1985 ] ) R’?

EKC

wll Toxt Provided by ERIC

ADYISOR/Pink LIAISOR ADVISOR/Goldenrod




. LOLLEES OF EDUCATION
BRAMELIMNG STATE UNIVERSITY
CATIOH FOR ADNISSIC: TO DEEREE PROGZRA
(TEACHING MAJORS) '

F&a GFFICIAL 052
Advisor__ . e
ACTION OF SCAEEMING CORMITIEE:
ABHIT B0 EOT Has tﬁa requirﬁd %:T s:ere? Vas E‘%ai;_
Du&ewxvsmm Etesmmmm ADHIT Has taken tha STEP Tast? Ves__Wo.
COBENTS: - o . Has passad the HTE @eneral Eﬁﬁﬁ'lﬁdﬁ Rodule? VYos__fo_
- ] Has pagsad the HTE Cesmumication 5ki11s Fodule? ‘i@a Ro___

e — e - Has an ecceptable wrooding score? Yes__ Ha_

S — - Has passed the COE English Proficieoncy Test? Ves___Ro
Has passed the COZ Hathematics Proficiancy Tast? E’as o

— o pave ¥as vawdved aii icantified academic deviciencias? Ves Eé:
BATE S

we__ o vave___ o osse —
\DDAESS (Ko=) _ _ e {Leca’ Maliing) - .
’ P.0. 20 R STREET P.0., £33 07 STREST - -

CITV, STATE & ZIP CODE . CIN," smréi?é oo )

fu_./MONE KUMER: (Mome) . , (Lecal)_____ —

o 7 (A,[g) 7 T (A/7€) o o

“CODOSITE gmeLIS®R  _ wmam TSCIERCE  SOCIAL STUoIes
STEP SCORE: ___ , o e -
READIR® AT WRITIEN EAPRESSION
YELSON. DY SCORE: — . L _
' VOCABULARY COMPRERENSIOH COPOSITE RATE
DEPARTMENTAL TEST SCORES:s PRE____  POST___
RASIC SKILLS TEST SCOAES (RTE CORE BATTERY) |
Ganeval Kncwrledge: . s — : — ,
YATH SCIERCE SOCIAL STUDIES LIT. & FIRE ARTS
—  Communfcatfon Skills: ____ , , o

~ LISTERIRG® WRITIRG

S0 ENGLISH PROF. SCORE: COZ MATHERATICS PROF. SCORE:

CLASSIFICATION: ___ _mes. COMPLETED: @SU LOTHER URIY.______ TOTAL
GRADE-POIRT AVERAGE (a}1 subjects attempted)_ __ NO. OF HRS. CONPLETED IN OBSERVATION/PARTICIPATION

MAJOR:___ __WINOR/AREA OF CORCEMTRATION e

“SIGHATURE OF APPLICANY
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COLLEGE OF EDUCATION
GRAMBLING STATE UNIVERSITY 7
APPLICATION FOR ADMISSION TO ADVANCED STANDING
{TEACHING MAJORS)

L
-
STLE TED - ) - pATE__ S
Has EEH a@iemd to » degree progrea? Ves_ Ha
Has & siniewm of °C° 1 English seguence? Yas o s3¢ — e
Has & minimm of “C° in each professicnal course? Yes__ fo_ o o
|Hss & einimu= of °CY {n each spscieiized academie course? QPR e M5 COSPLETED
Ves__ Fo_ . S
Has & minimus 6PA of 2.37 Yes__Ro_ CLASBIFICATIGR.
Haz cempleted olt required tmsts? Ygs_i_kaa__
Fag removed ail fdantified & clancd

g E 3

ADDRESS (Home)__

Local Hoiling

P.0. BOX OR STREEYT

~ CITY, STATE & ZIP CODE CITY, STATE & ZIP CODE
[ELEPHORE WUWBER (Woms) ____ (Local)_ _ ,,
(A/c) (AIG)
JEEKING ADNISSIOH FOR: SPRING SWSIER FALL _
IPECIFIC TEACHING MWAJOR:____ _ — _ _
(IHOR AREA OR COWCENTRATION:_ _ — _ -
WMBER OF HOURS COMPLETED IN OBSERVATION/PARTICIPATION:
. DIRECTOR, OFFICE OF PROFESSIOAL LABCRATORY EXPFRIERCES
TATUS OF ADMISSION: RECOMMENDED _ . HOT RECOMMENDED - _
BENTS : . . _ - -
= ——— —— [ - e ——— ———
PRGFESSIONAL ADVISOR DATE
APPROVED: ;ﬁ, .
: DEPARTHENT HEAD DATE
_ ‘L .
DEAR — — DAIE
IEPARTHENT HEAD/Nhite STUDENT/Green ADVISOR/Canary DEAH/Pink LIAISON ADVISOR/Goldenrod

OE 1981, Revised 1985

[Kc

wll Toxt Provided by ERIC

69



[ GRAMBLING STATE UNLVERSITY
OFFICE OF PROFESSIONAL LABORATORY EXPERIENCES
COLLEGE OF EDUCATION

r APPLICATION FOT ADMITTANCE TO ADVANCED TRACHING METHODS SEMINARS: ELEMENTARY,
EARLY CHILDHOOD, HIGH SCHOOL SUBJECTS, AND SPECIAL EDUCATION '

‘Tbéi: of Agplieatiﬁ%

Wame R L. D. Ho.___ -
Last First Middla
Nams of COE Adviser___ R o -
Hama of E@jef Ares Adviser . _
Hajor Field_ _ ~
Semester Enrollment is Requested, - . —

Age___ HMarital Status . Place phote here.’

Permanent Address

.0. Box/Street) (City/Scate) (Phone)

-

Local Address _ Fhone______

~(City) - .
Do you have access to a car? — - —
COE Department in which you are enrolled .

Date Admitted to Teacher Education_ Scholastic Average

Date Admitted to Advanced Standing

Health? Excellent___ Good____  Failr Physical Defecta?_ _ ) _
o ' (Describe in next sectionm)

Comments by applicant for speclal consideration:

Approval Schedule Admit Ezt, Signature Date

1. Receipt by OPLE —_— —

2. Area Adviser . )

3. COE Adviser e - —

4. COE Departmeut Head — - -

3. OPLE Director - —

6. Notification by mail (Student,
adviser, department head

Commants: Please makae comments on the appraisal form.
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RS

]

WEBELTELY RSSERRRRR

ern of Studsnt

II1.

NATE =

APPRAISAL FOR) FOR ADHISSION TO FETHCDS COURSES

Dato____

F111 each blank below with SYES® er “HO® for the Tollouing items

pmmendation:

Has been admitted to Teacher Education

Has been admitted to Advanced Standing

Has a minimum grade of "C" in each professional course

Has a minimum grade of "C® in specialized academic courses

Has a minimum grade of "C" in English sequence

Has a minimum GPA of 2.3

Is free from handicapping conditions which would {nterfere
with effective teaching

Has passed the English Proficiency Test

Has passed the Mathematics Proficiency Test

Has an acceptable reading score

Has passed the NTE Communication Skills Test

Has passed the NTE General Knowledge Test

Has on file Pre and Post departmental tests scores for the
sophomore year

Has a major and minor (or concentration) area of study

Has completed a minimum of 40 hours of observation and
participation experiences

Has completed EDU. 303, 314, 320, 322, and 325

Strengths and/or weaknesses of the student:

(Check One)

____ This student meets the eligibility criteria for admission to advanced

-~ methods.

1 recommend that he/she be admitted.

This student does not meet the eligibility criteria for admission

to advanced methods.” I do not recommend admission.

* Advisor

Department Head
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] APPLICATION FOR ADVANCED PROFESSIONAL .
LABORATORY EXPERIENCES - -8
: . . COLLEGE OF EDUCATION
§ L : : CRAMBLING STATE UNIVERSITY
i, ’
1 Dato of Applicaticn - e
l Seeking Admission for F Sp & 19
lease type or prinmt neatly.) '
}iama ﬁ_ ,_ __ Area Adviser
tast First Middle/Maiden COE Adviser .
I. D. No.____ ___SsH- . = Major Fieléd _ )
. Minor Field o
%aﬁé Addrees, P. 0. Eéiréfgééfggéw""’*” Date Advanced MHethods Taken Grade
GPA___
' ~ City, State’'and Zip - NTE Core Battery Test Scores

Local Address__ . —_

P. 0. Box or Street

City, State end Zip
)

Telephone No.: Home _ )

Local__( __)

Marital Stactus

Do you have access to & car? __

1f_you answer yes to any of the questions
below, explain on the back of this form.

“General Knowledge Communications

“Professional Knowledge O/F Hours Completed
Applying for admission to (Check appropriate areas)
0 sctudent Teaching 3 Practicum
Elementary Special Ed.
Early Childhoed Ed. Early Child-
Special Ed. hood Ed. )
Secondary Ed. N )
Teacher Ed.
[J Internship 7E§Eh t o
Library Ed.

DDDD

oo oo

Y Neo ] Therapeutic Ree.
] _ L [d Parks and Rec. Adm.
Lt O 1. Do you have courses to O] Camping and Outdoor
take after this labora- ] Other
tory experience? - — —
= ] Praferved P ment i d iority:
a O 2. Do you plan to take a res Eaiiahlaﬁi- nt in or gfcifypr oxEys
course with the labora- Parish " City —
tory experienca? Parish = = Ciéy‘ — =
o O 3. should your physical Preferred Grade Level (Circle one):
: condition be considered K 1 2 3 4 5 6 7 8
in your placement for the 9 10 11 12 o ' i
labﬁratnry experiencg‘i' ’ -
| To be completed by Mr To be completed by COE Department Head
‘ 0 Admit D Pending - [ Egngt O Adwmit [ Pending [J Do not Admit
‘ Comment : _ _ Comment: _
| I — - , ] - .
| Signatura , - - T
. Date - Signatura _ ______Date
Ta be eampleted by QQE!Aﬂ!iLEI To ba gunplgted hy Dige:tﬂ: of DPLE
O Adwic [J Pending [ Do mot [} Approved ] ¥Not Approved
: Admit .y . . s ’ .
Placement: Parish — .
School (1) T Teacher _
Comment : _ ”7 School (2) __ ~ ~~ Teacher__ -
_ - - Comment $ o 7”'
Signature e — — - = —
Nate . ?é"ignnlzutg - _ Date

e

wll Toxt Provided by ERIC




AUTOBIOCRAPHICAL INFORHMATION

Date of Birth o

Your Rame ) L . —

Marital Status (check ome) J / Married {7 single [ 7 Divorced

Hace of Parents or Guardiapss _ e

Hame of srznaugeaii - _ - ) e -

Names of Childrem (if amyds __ _ I —

Hobbieg: _ i — _ o R

Special Non-Teaching Skills: _ o N -

Previcus Work Experdencos: __ - e _

Are there other teachers in your family? i How many?

Education (State briefly high points of each level):

A. Elementary (give name of school and dates of sttendance):
B. Secondary (give namwe of school and dates of attenéangg)g
C. College (give name of college and dates of attendance):

Desired Level of Certification

A. Elementary (give level): _ _MWinor: ___

B. Secondary (give fields): Major: - o . -

Minor:

What are féuf career plans after graduation?




APPRAISAL FORY FOR ADHISSICH TO STUDERT TEACHING

Hame of Student - - .
Last T

BG Fddie

— —  ®ajor - “Finor or Concentration (Circie One)

Academic Average _ _ e . Methods Grade __ -

I. Fi11 in each biank with ®YES® or “HO® for the following items:
1. Has been admitted to Advanced Standing
2. Has completed appropriate Mathods Course(s) with a

minimum grade o7 "C°

3. Has completed appropriate specialized academic
courses with a minimum grade of °C®

4. Has a minimum grade-point average of 2.5

5. Has no handicapping conditions which would
interfere with effective teaching

6. Has general proficiency in communicative skiils

7. Has demonstrated social and emotional maturity

8. Has completed the observation-partfcipation requirement
(Minimum of 100 clock hours)

9. Has on file pre and post departmental test scores
for the junior year

10. Has taken the Professional Knowledge Module of the NTE

II. Courses to be taken:

1. Courses to be taken along with Student Teaching (based upen a
review of the student™s transcript):

2. Courses to be taken after Student Teaching (based upon a review
of the student's transcript): ’




APPRAISAL FORH: Admission to Student Teaching
Page ¢ 2

I11. Recommendation: (Check ene)

This student meets the eligibility criteria for admission
to Student Teaching. 1 recommend that he/she be admitted:

. This student does not meet the eligibility criteria for
admission to student teaching. I do not recommend admission.

P L F T TR

Bdvisor

tment ﬁaéé

S oE moirm famr mimemms aTm A mr i f B gk mmmemad g

Depar

HOTE: A copy of this form should also be completed by the Tiaison
faculty advisor and department head for secondary education
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